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UNICEF 


At Sellincourt Primary, we are committed to ensuring children’s well-being is at the centre of 
everything we do. We aim to help our pupils grow into confident, caring and responsible young 
citizens both in school and within the wider community and realise their full potential. When 
writing or evaluating ALL our school policies, we place this concept at the heart of all our 


decisions. 


e Article 2 — No child should be treated unfairly on any basis. 
e = Article 3 — All adults should do what is best for children. 
e = Article 12 — Children have a right to give their opinion, and for adults to listen and take 


it seriously. 


e Article 19 — children have the right to be protected from being hurt and mistreated, in 


body or mind. 


e Article 29 — Children’s education should help them to develop their talents and 
opinions, to live peacefully, protect the environment and respect other people. 
e Article 37 — No one is allowed to punish children in a cruel or harmful way. 


Behaviour Policy 
Mission Statement 
‘Aim High — Achieve Your Potential’ 
Policy statement — Article 29 and 3 


Sellincourt Primary School is committed to creating an environment where 
exemplary behaviour is at the heart of productive learning. Everyone is 
expected to maintain the highest standards of personal conduct, to accept 
responsibility for their behaviour and encourage others to do the same. Our 
behaviour policy guides staff to teach self-discipline not blind compliance. It 
echoes our core values (respect, equality, trust, honesty, responsibility, 
kindness) with a heavy emphasis on respectful behaviour, a partnership 
approach to managing poor conduct and dynamic interventions that support 
staff and learners. 


Aims of the policy 


e To create a culture of exceptionally good behaviour: for learning, for 
community and for life 

e To ensure that all learners are treated fairly, shown respect and to promote 
good relationships. 

e To refuse to give learners attention and importance for poor conduct 

e To help learners take control over their behaviour and be responsible for 
the consequences of it. 

e To build a community which values kindness, care, good humour, good 
temper, obedience and empathy for others. 

e To promote community cohesion through improved relationships. 

e To ensure that excellent behaviour is a minimum expectation for all. 


Purpose of the policy 


e Toprovide simple, practical procedures for staff and learners that: 
Recognise behavioural norms 

o Positively reinforces behavioural norms 

o Promote self-esteem and self-discipline 

o Teach appropriate behaviour through positive interventions 


O 


Sellincourt Behaviour Pledge: Three is the magic number. 
How will all staff behave? Article 3 


e Cool, calm, positive approach 
e Consistent 
e Relentless follow up 


3 Rules 


e Ready 
e Respectful 
e Safe 


All staff, every day — Article 3 


e Meet and greet every child 
e Establish, model and uphold relentless routines 
e Mark and celebrate positive behaviours 


Middle leaders 


e Active listeners 
e Supportive and available 
e Lead by example 


Senior leaders 


e Positive feedback to staff 
e Approachable and supportive 
e Clear and consistent, reflecting the whole school policy 


3 key ways to recognise conduct that is ‘above and beyond’ (weekly as a 
minimum) 


e Praise 
e Positive phone call home 
e Postcard home 


Support beyond the classroom — Article 2 
e Learning breaks 
e Develop children’s emotional literacy — building relationships 
e Engagement with parents 
Alternatives to exclusion — Article 37 
e Restorative Meetings — creating place and time 


e Opportunities to make amends within the community 
e Specialised interventions 


Consistency in practice — Article 29 


e Consistent language; consistent response: Referring to the agreement 
made between staff and learners, simple and clear expectations reflected in 
all conversations about behaviour. 

e Consistent follow up: Ensuring ‘certainty’ at the classroom, phase and 
senior management level. Never passing problems up the line, teachers 
taking responsibility for behaviour interventions, seeking support but never 
delegating. 

e Consistent positive reinforcement: Routine procedures for reinforcing, 
encouraging and celebrating appropriate behaviour. 

e Consistent consequences: Defined, agreed and applied at the classroom 
level as well as established structures for more serious behaviours. 

e Consistent, simple rules/agreements/expectations referencing promoting 
appropriate behaviour, icons, symbols and visual cues, interesting and 
creative signage 

e Consistent respect from the adults: Even in the face of disrespectful 
learners! 

e Consistent models of emotional control: Emotional restraint that is modelled 
and not just taught, teachers as role models for learning, teachers learning 
alongside learners 

e Consistently reinforced rituals and routines for behaviour around the site: In 
classrooms, around the site, at reception. 

e Consistent environment: Display the quality of a good primary school, 
consistent visual messages and echoes of core values, positive images of 
learners rather than marketing slogans 


Consistent cultures of excellent behaviour management — Article 29 


When people talk about behaviour they obsessively search for the instant 
solution. Some peddle magic dust or ‘behaviour systems’ that glisten yet quickly 
fade. Others relentlessly scream for a bigger stick to beat learners down with. 
Both extremes harbour an irresistible idea that there is a short cut to changing 
behaviour. They sell the lie that you can provoke sustained behavioural change 
in others without doing much hard work yourself. The truth is that there is no 
alternative to the hard work: building relationships with those who would rather 
not, resetting expectations with those who trample them, being relentlessly 
positive and sustaining a poker face when confronted by challenging behaviour. 


Consistency lies in the behaviour of adults and not simply in the application of 
procedure. A truly sustainable consistent approach does not come in a toolkit of 
strategies but in the determination of every member of staff to hold firm. It is 
hard fought and easily lost. The key is to develop a consistency that ripples 
through every interaction on behaviour. Where learners feel treated as valued 
individuals they respect adults and accept their authority. 


Students’ conduct outside the school gates — Article 19 


Teachers have a statutory power to discipline students for misbehaving outside 
of the school premises. Section 89(5) of the Education and Inspections Act 
2006 gives the Headteacher a specific statutory power to regulate students’ 
behaviour in these circumstances “to such extent as is reasonable.” 


In response to all non-criminal poor behaviour and bullying which occurs 
anywhere off the School premises and which is witnessed by a member of staff 
or reported to the School, the School will sanction the behaviour accordingly. 
This includes any misbehaviour when the student is: 


e taking part in any school-organised or school-related activity; 

e travelling to or from school; 

e wearing the school uniform; 

e in some other way identifiable as a student of the school; 

e misbehaviour at any time, whether or not the conditions above apply, that: 


a) could have repercussions for the orderly running of the school; 

b) poses a threat to another student or member of the public; 

c) could adversely affect the reputation of the school. 
In response to criminal behaviour the School will report this to the police or if it 
is brought to the School’s attention by the police fully cooperate with them. 


All staff 


Meet and greet every child, every day with a personal welcome. 

Refer to ‘Ready, Respectful, Safe’ 

Model positive behaviours and build relationships. 

Plan lessons that engage, challenge and meet the needs of all learners. 

Use a visible recognition mechanism throughout every lesson. 

Be calm and give ‘take up time’ when going through the steps. Prevent 

before sanctions. 

e Follow up every time, retain ownership and engage in reflective dialogue 
with learners. 

e Never ignore or walk past learners who are behaving badly. 


Middle leaders 


Middle leaders are not expected to deal with behaviour referrals in isolation. 
Rather they are to stand alongside colleagues to support, guide, model and 
show a unified consistency to the learners. 


Middle leaders will: 


e Meet and greet learners at the beginning of the day 

e Bea visible presence across the phase to encourage appropriate conduct 

e Support staff in returning learners to learning by sitting in on restoration 
meetings and supporting staff in conversations 

e Regularly celebrate staff and learners whose efforts go above and beyond 
expectations 

e Encourage use of Positive Postcards and Positive Phone Calls 


e Ensure staff training needs are identified and targeted 
e Use behaviour data to target and assess interventions 
e Make sure that the ‘buck stops here’ 


Senior leaders 


Senior leaders are not expected to deal with behaviour referrals in isolation. 
Rather they are to stand alongside colleagues to support, guide, model and 
show a unified consistency to the learners. 


Senior leaders will: 


e Meet and greet learners at the beginning of the day 

e Be a visible presence around the site and especially at transition times such 
as playtime and lunchtime 

e Celebrate staff, leaders and learners whose effort goes above and beyond 
expectations 

e Regularly share good practice 

e Support middle leaders in managing learners with more complex or 
entrenched negative behaviours 

e Use behaviour data to target and assess school wide behaviour policy and 


practice 

e Regularly review provision for learners who fall beyond the range of written 
policies 

e Bea daily visible presence around the school, particularly at times of mass 
movement. 


e Take time to welcome learners at the start of the day 
Recognition and rewards for effort — Article 29 


We recognise and reward learners who go ‘over and above’ our standards. 
Although there are tiered awards, our staff understand that a quiet word of 
personal praise can be as effective as a larger, more public, reward. ‘It is not 
what you give but the way that you give it that counts.’ The use of praise in 
developing a positive atmosphere in the classroom cannot be underestimated. It 
is the key to developing positive relationships, including with those learners are 
hardest to reach. 


School level 


1. Celebration Certificate 
2. Wibbly Wobbly Star Awards 
3. Golden Tickets (lunchtime/breaktime) 


Phase level 


1. Sent to another teacher for praise 
2. Personal praise to parents from another teacher in the phase 
3. Postcard, phone call to parents from another teacher in the phase 


Classroom level 


1. Praise and recognition 
2. Name on the recognition board 
3. Phone call or postcard home 


Managing behaviour in phases 
Classroom/teaching space/outdoor and communal spaces — Article 3 


Engagement with learning is always the primary aim. For the vast majority of 
learners, a gentle reminder or nudge in the right direction is all that is needed. 
Although there are occasions when it is necessary, every minute a learner is out 
of your lesson is one where they are not learning. Steps should always be gone 
through with care and consideration, taking individual needs into account where 
necessary. Praise the behaviour you want to see. Do not pander to attention 
seekers. All learners must be given ‘take up time’ in between steps. It is not 
possible to leap or accelerate steps for repeated low-level disruption. 


Correct all bad 
behaviour 
privately. 

short last 
timeout chance 


repair 
later 


School Level Consistency 


All learners must be given ‘take up time’ in between steps. It is not possible to 
leap steps or accelerate steps for repeated low-level disruption. 


Steps 


Actions 


1) Remind 


Gentle encouragement, a ‘nudge’ in the right direction, 
small act of kindness. 

A reminder of the expectations Ready, Respectful, Safe 
delivered privately wherever possible. Repeat reminders 
if necessary. Deescalate and decelerate where 
reasonable and possible and take the initiative to keep 
things at this stage. 


2) Caution 


A clear verbal warning delivered privately wherever 
possible, making the learner aware of their behaviour and 
clearly outlining the consequences if they continue. 


3) Last Chance 


A further verbal warning delivered privately wherever 
possible, making the learner aware of their behaviour and 
clearly outlining that it will be time to take a break if they 
continue to make the same choices. 


4) Short Time Out 


Give the learner a chance to reflect away from others — 
this can be within the classroom. Speak to the learner 
privately and give them a final opportunity to engage. 
Offer a positive choice to do so. 

Time out should be short and focused. It can be in 
another classroom if appropriate. 


5) Restorative 


A restorative meeting should take place before the next 
lesson. Or as soon as possible. It should be between the 
adult who managed the behavior — whoever that may be. 
If the reconciliation is unsuccessful the teacher should 
call on support from their phase leader who will support 
the restorative process. 

Restorative Meetings must be recorded on CPOMS. 
Article 37 


Should behaviours continue over time and be persistent it may be necessary to 


hold a: 


6) Formal Meeting 


A meeting with the teacher, learner, SENCo and phase 
leader, recorded on CPOMS with agreed targets that will 
be monitored over the course of two weeks. 


Appendices 
Practical steps in managing and modifying poor behavior: 


Learners are held responsible for their behaviour. Staff will deal with behaviour 
without delegating. Staff will use the steps in behaviour for dealing with poor 
conduct 


Remind 


A reminder of the expectations for learners Ready, Respectful, Safe delivered 
privately to the learner. The teacher makes them aware of their behaviour. The 
learner has a choice to do the right thing. 


Caution 


A clear verbal warning delivered privately to the learner making them aware of 
their behaviour and clearly outlining the consequences if they continue. The 
learner has a choice to do the right thing. Learners will be reminded of their 
good previous good conduct to prove that they can make good choices. 


Scripted approaches at this stage are encouraged: 


30 second intervention 

a. Gentle approach, personal, non-threatening, side on, eye level or lower. b. 
State the behaviour that was observed and which rule/expectation/routine it 
contravenes. 

c. Tell the learner what the consequences of their action is. Refer to previous 
good behaviour/learning as a model for the desired behaviour. 

d. Walk away from the learner; allow them time to decide what to do next. If 
there are comments, as you walk away write them down and follow up later. We 
resist endless discussions around behaviour and spend our energy returning 
learners to their learning. 


Time-out — Article 37 


The learner is asked to speak to the teacher away from others 

Boundaries are reset 

Learner is asked to reflect on their next step. Again they are reminded of their 
previous conduct/attitude/learning. 

Learner is given a final opportunity to reengage with the learning / follow 
instructions 


Learners should be given a short time out within the classroom if they need to 
cool down and/or to defuse a situation. Time out should only ever be outside 
the classroom if supervised. In general, three minutes should be enough. If 
time-out within the classroom is unsuccessful, or if a learner refuses to go take 
a time out then the learner will be asked to leave the room. If appropriate, 
another member of staff will escort the learner to a workspace outside the 
teaching room and continue to supervise the children. 


Staff will always deliver sanctions calmly and with care. It is in nobody’s interest 
to confront poor behaviour with anger. 


Restore 


Restorative meetings at Sellincourt Primary School are a core part of repairing 
damage to trust between staff and learners. Our restorative meetings are 
structured in 7 steps: 


What happened? 

What was going through your head in the moment? 
What have you thought since? 

How did this make people feel? 

Who and how has/have been affected? 

What should we do to make things right? 

How can we do things differently in the future? 


Staff at will take responsibility for leading restorative meetings, Middle Leaders 
will support when requested. 


Learners may have their behaviour monitored by teachers to show progress 
towards agreed targets. At Sellincourt Primary School we make sure that this is 
done discreetly. We do not use coloured reports, advertise poor behaviour to 
other learners or give fame to those who choose not to meet our high standards 
of behaviour. 


Partnership stage 


The partnership stage will be implemented where there is a cause for concern 
e.g. attendance, behaviour or progress issues. The learner will be allocated a 
Personal Learning Coach mentor who will: 

Support and if necessary facilitate the Restorative Meeting between the 
member of staff and learner. 

Develop an appropriate action plan with the learner 

Monitor and review and mentor using the action plan 

Discuss both the consequences for the learner if not meeting the required 
action and the positive outcomes for everyone if conduct improves 

If a learner does not achieve the required change in conduct agreed within the 
action plan a verbal warning will be issued by the Deputy Head Teacher 
Learners must be given a second chance to achieve the targets agreed on the 
action plan after the verbal warning 


All of these matters will be confirmed in writing and recorded on CPOMS. 
Restorative conference — Article 12 and 3 


A restorative conference that takes a 360-degree view of the learner will be 
convened. This meeting will include the SENCo, Teacher, Learner, 
Parent/Carer, Governor representative (for schools) and a member of the 
Senior Team. The meeting will address the learner’s: progress and 
achievement, learning needs, course choice, attitude, behavioural routines and 
personal organisation. 

Actions agreed at the meeting will come under the terms of the final warning. If 
the learner does not complete the actions, then the procedure will move to the 
next stage. (CPOMS — actions agreed and recorded) 


10 


Every effort will be made to encourage and support a change in the learner’s 
behaviour. 

If the learner or the parents refuses to attend or engage with the Restorative 
Conference, then the process moves to the final stage which may result in a 
fixed term or permanent exclusion. 


High quality behaviour for learning is underpinned by relationships, lesson 
planning and positive recognition. 


The Class Charter, Ready, Respectful, Safe must be displayed in each learning 
space and referred to in conversations around conduct. 


A Serious Breach is an incident that may lead to a fixed term exclusion. 
Alternatives to exclusion, where appropriate, include Restorative Meetings — 
creating place and time; opportunities to make amends within the community; 
specialised interventions 


Appendices: 
Appendix A: Restorative Cycle 


Appendix B: Sellincourt Behaviour Blue Print 
Appendix C: Sellincourt Behaviour Pledge 
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repair 
later 


Never walk past ignoring it. 
Stop > Notice > Remind > Move on >... 


CS, 


| i notice | notice that (y pou ah are having trouble getting started). 
| It was the expectation of (staying on task) that you did not meet. | 


READY, RESPECTFUL, SAFE. 


5 PILLARS OF PRACTICE 


You have chosen to (speak to others off topic). | 
j 
| 


Do you remember (last week when you got that positive note)? 
That is who | need to see today... 
Thank you for listening. 


ee ee 


Se 


et a G 


va tab. 


prae OV 


| 
When you shove a pupil to another colleague, you lose some i 


Consistency is the glue that 
holds expectations and 
improvement together. 
Always follow up and 
follow through. 


— ee ee 


Map out your expectations, 


authority. You may ask a colleague to supervise them or stand £ Clearly state and explain your 
on a united front with you, but YOU need to be the one who S é e | expectations. Encourage students to 
addresses it. | £ g | 5 5 | keep you on track. 
= = an Sž ¢ i] ei ze] — — 
ay _— | es 5 2 = Tv $ 
R tis tiles. | Sorry 3 2 8 £ g Correct all bad 
What at happened? | When there is a need for | | £ || ¢ 8 | = || = behaviour 
What was going through your head in us teachers to say ‘sorry’ s o D 3 privately. 
the moment? | | sayit. It will have a Ell 8 2 LA = 
What have you thought since? trsachinalionel effet || = g = > 
How did this make people feel? £ z = 
Who and how has/have been affected? O © € repair 
| What should we do to make things N later 


right? 
How can we do things differently in the 
future? _ | 


oo 


Be/Act cool as a 


cucumber. 


— 


Bye Reflection Room’. Hello restorative meetings. 


Have the children stay at break or lunchtime for a short time; not 
as a punishment but a chance to talk. Talk, repair and restore. 


Behaviour Pledge: Three is the magic number! 


How will all staff behave? 


Cool, calm, positive approach 
Consistent 
Relentless follow up 


3 Rules 


Ready 
Respectful 
Safe 


All staff, every day 
Meet and greet every child 


Establish, model and uphold relentless routines 
Mark and celebrate positive behaviours 


Middle leaders 


e Active listeners 
e Supportive and available 
e Lead by example 


Senior leaders 


e Positive feedback to staff 
e Approachable and supportive 
e Clear and consistent, reflecting the whole school policy 


3 key ways to recognise conduct that is ‘above and beyond’ (weekly 
as a minimum) 


e Praise 
e Positive phone call home 
e Postcard home 


Support beyond the classroom 
e Learning breaks 
e Develop children’s emotional literacy — building relationships 
e Engagement with parents 
Alternatives to exclusion 
e Restorative Meetings — creating place and time 


e Opportunities to make amends within the community 
e Specialised interventions 


